SCHOOLS
THAT PROTECT
The answer to refugees in Lebanon in times
of pandemic and educational crisis
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1. INTRODUCTION
Ten years of civil war in Syria have forced more than 13 million people to leave their homes; half of them have had to flee
to other countries. Lebanon, mired in a serious multi-causal crisis and with a total population of 6,8 million, is home to
1,5 million Syrians, making it the state hosting the largest number of refugees per capita in the world. According to
UNHCR1, 39% of the registered refugee population in Lebanon is concentrated in the Beqaa Valley 30 kilometres from
the capital, Beirut, although there are likely to be many more unregistered Syrian households. It is in this region where the
ratio of Lebanese citizens to Syrian refugees is now two to one.
Part of the refugee population is concentrated in cities such as Baalbek and Bar Elias; however, a large number of families
live poorly in makeshift and informal camps, increasing their vulnerability to bad weather, disease and lack of protection.
Since the outbreak of Covid-19, many of these refugees have struggled to practise social distancing amid overcrowding,
the lack of adequate hygiene products and the need to go out to work to earn a daily living.
In such a situation, when Lebanon began home lock down in March 2020, some boroughs enacted restrictions aimed
exclusively at Syrian refugees. According to Human Rights Watch2, 21 municipal areas implemented such discriminatory
measures against Syrian refugees, 18 in the Beqaa Valley.
It is in this context where the Jesuit Refugee Service (JRS) and Entreculturas have worked together for years
accompanying, protecting and defending the rights of Syrian refugees, especially the most vulnerable: children,
adolescents and adult women.
Since 2019, JRS has developed a comprehensive protection system in the six schools that it manages in different
governorates of the Beqaa Valley. This strategy is carried out from the conception of the school as a “safe space” where
the educational model not only tries to provide an answer to the cognitive development and physical and emotional health
needs of the students, but also becomes an instrument of protection in preventing and responding to the structural and
generalised violence suffered by the refugee population in Lebanon.
The closure of schools due to the pandemic has posed a global challenge in ensuring quality education. However, the
educational crisis we are going through is not affecting everyone equally. With this report, Entreculturas aims to look at
this harsh and challenging reality, focusing on Syrian students in Lebanon, a population that is particularly vulnerable
due to the fact that they are refugee children. Pursuing this goal, together with the JRS we have tried to answer some of
the following questions:
Is it possible to maintain students’ learning processes in an emergency like this and being absent from the classrooms?
How can you continue to strengthen your resilience, your recovery after the trauma you have experienced and the
improvement of your physical, mental, emotional and social well-being? How to prepare teachers in their educational
task and in the transition from a face-to-face education model to one of distance education? In short, what can we do to
ensure the right to education is not interrupted in a situation like the present?

United Nations High Commissioner for Refugees. (2021, May 5). Operational Portal. Situation of Refugees and Migrants in Syria. Lebanon. https://data.unhcr.
org/es/situations/syria
2
Human Rights Watch. (2020, April 2). Lebanon: Refugees at Risk in Covid-19 Response. https://www.hrw.org/news/2020/04/02/lebanon-refugees-riskcovid-19-response
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2. SYRIA, A UNENDING DECADE OF CONFLICT
Ten years from the beginning of the civil war in Syria, the conflict has caused 388,4763 deaths and the largest exodus of
refugees since World War II. According to UNHCR data, of the total Syrian population -22 million-, more than half have
been forced to leave their homes:

6,7 million people are internally displaced and 6.6 million have taken refuge in other countries,
5,6 in neighbouring nations.
OFFICIAL FIGURES OF SYRIAN REFUGEES IN THE REGION

Turkey
3,671,761

Lebanon
855,172

Egypt
131,235

Irak
245,953

Jordan
665,834

Source: Own preparation from UNHCR4 data, 5 May 2021.

Official data refer to those with recognised refugee status, but the number of Syrians living in neighbouring countries
is likely to be even higher. This is the case in Lebanon, where its government estimates that it is home to 1,5 million
Syrians who have fled the war5.
Despite the recent recognition as a “safe country” by some nations, reality shows us that in Syria there are no minimum
conditions that guarantee the returned population’s exercise of fundamental rights. Still, in recent years, there has been
an increase in voluntary6 returns, as the desire of the vast majority of Syrians living abroad is to return to their native
country. The current health situation in the region, the serious economic crisis and the stagnation of a lasting solution to
the internal conflict suggest that the Syrian refugee population will remain in neighbouring countries in the coming years
on a large scale. All this together with prolonged displacement, macroeconomic forecasts and demographic pressure will
but increase the refugee population’s vulnerability in the coming years.
The Covid-19 pandemic has further aggravated the social, economic and humanitarian situation in a region where national
public systems were already stressed due to pre-existing crises and the pressure of receiving refugees. In 2020, the
number of people in need of some kind of humanitarian assistance since the crisis began reached its peak at 10,4
million7, affecting not only Syrian refugees but also 4,8 million people belonging to host communities8.

Data from the Syrian Observatory for Human Rights (SOHR) as of 1 March 2021.
UNHCR. (2021, May 5). Operational Portal. Situation of Refugees and Migrants in Syria. https://data.unhcr.org/es/situations/syria
Lorem ipsum dolor sit amet, consectetur adipiscing elit. Duis at commodo lacus. Nunc commodo a enim eu efficitur. Sed laoreet neque id orci dapibus
Government of Lebanon & UNO. (2021). Lebanon Crisis Response Plan 2017-2021. UNO.
vestibulum in nec est. Proin aliquet, lorem a facilisis cursus, libero turpis blandit tellus, ac dignissim ipsum enim et lorem.
6
This trend was reduced by 70% in 2020 due to the mobility restrictions imposed by governments due to Covid-19.
7
Regional Refugee & Resilience Plan Syria. (2020). Regional Strategic Overview 2021-2022. Regional Refugee & Resilience Plan Syria.
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3. LEBANON, IMMERSED IN A CRISIS THAT AFFECTS THE LEBANESE
POPULATION AND THE REFUGEES

For years, Lebanon has been immersed in a multi-causal crisis that the Syrian conflict has worsened more and more due
to its negative impact on the country’s economic and social development, with a gradual deterioration in living conditions
and a large increase in poverty. Despite this, this small country maintains a strong commitment to accepting people who
have been forced to leave their homes in their countries of origin and, in fact, is home to the highest number of refugees
per capita in the world. All this without ever signing the 1951 Refugee Convention.

LEBANON CURRENTLY HOUSES

1,5 MILLION DISPLACED SYRIANS:

PERSONS REGISTERED AS REFUGEES:

3,500 children who are not
accompanied by adults - 53% boys
and 47% girls.

855,172 Syrian, 257,000 Palestinian,
and 16,631 of Iraqi, Sudanese and
other origins.

Source: UNHCR data and Lebanon Crisis Response Plan 2017-2021 of the Government of Lebanon and the UNO.

The instability of this small country grew in 2019 when the “state of economic emergency” was declared as a consequence
of the growing public debt, the depreciation of the lira, the increase in the prices of essential products, etc. This was met
by massive protests against corruption, tax increases and the government’s inability to provide basic services such as
water and energy that ended up creating a climate of great tension.
The pandemic has exacerbated this fragile situation and has had a direct impact on unemployment, food security and
access to education and health. According to United Nations (UN) estimates, in 2020, 55% of the Lebanese population
and 89% of Syrian residents in Lebanon suffered extreme poverty due to the fact that

9 out of 10 Syrian refugees, 8 out of 10 Palestinian residents in Lebanon and 7 out of 10
Lebanese had lost their jobs or suffered pay cuts due to Covid-199 in 2020.
To this complex situation, we must add the explosion in Beirut port in August 2020 that left more than 180 dead, 6,500
injured10 and 300,000 homes affected or destroyed. According to the World Food Programme, 85% of the country’s grain
supply was lost in the explosion, further exacerbating food insecurity.
This concatenation of multiple crises in a short period of time has increased social tensions between the refugee and host
populations. Increasingly scarce resources, competition for access to jobs and basic services along with the prolonged
stay of Syrian refugees is producing what the UN calls “hospitality fatigue”11. At the same time, the Lebanese feel that
the international community has neglected them and 84% believe that they do not receive sufficient humanitarian aid
despite the harsh conditions in which they live, which is fuelling attitudes and discourses of rejection towards the Syrian
refugee population.

Norwegian Refugee Council. (2020). Downward Spiral: the economic impact of Covid-19 on refugees and displaced people. Norwegian Refugee Council.
UNICEF Lebanon. (2020). Everything around me is in ruins. UNICEF.
11
Government of Lebanon & UNO. (2021). Lebanon Crisis Response Plan 2017-2021. UNO.
9
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MILLIONS OF FACES BEHIND THE FIGURES
MARCH:
5,000 Syrians registered as refugees in
Lebanon.

2011

MAY:
The first refugee camps are set up in
Turkey.

DECEMBER:

JULY:

2012

Za’atari opens in Jordan, the
second largest refugee camp in
the world.

500,000 Syrian refugees registered in
Turkey, Lebanon, Jordan, Iraq and Egypt.

AUGUST:
1 million Syrian refugees are children.

APRIL:

2013

There are now 1 million Syrian
refugees in Lebanon.
More than 1 million people’s basic
needs are covered by international aid.

SEPTEMBER:
There are now 2 million Syrian refugees.

2014
SEPTEMBER:

More than 500,000 Syrian children enrolled in formal
education in the region.

JULY:
4 million Syrian refugees (the largest
refugee group in the world).

DECEMBER:

2015

2016

DECEMBER:

76,556 Syrian refugees ask for
resettlement or humanitarian admission
to a foreign country.

490,280 cross the seas to Europe in 2015.
2,5 million people receive food aid in Syria.
1 million Syrian refugee children enrolled in
formal education in the region.

2017

JUNE:
The number of work permits for
Syrian refugees in Jordan and
Turkey exceeds 150,000.

More than 2,5 million Syrian refugees receive
monetary, sector or emergency assistance.

MARCH:
in the first three months of 2018,
more than 1,000 children died or were
wounded in Syria.

More than one million births from
parents who are Syrian refugees in
the region.

2018

2019

5 million Syrian refugees.

MARCH:
The WHO declares the Covid-19 pandemic.
Covid-19 is a further hindrance on children’s education.
50% of children at school in northern Syria are estimated to have dropped out.
It is estimated that 579,031 Syrian refugees currently need resettlement in
other countries.
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Source: Own preparation based on data from UNHCR and the UN Regional, Refugee & Resilience Plan.

2020

5,601,612

7,181,220

4,856,418

Registered Syrian refugees as
of May.

Estimated Total Number of Syrians
(as of November 2020).

Number of impacted host
community members.

* The Regional total includes Syrian refugees in North Africa. Data from 2021.
Figures as of May 11.

TURKEY:
3,671,761 registered
Syrian refugees.
3,671,811 estimated
total number if
Syrians.
1,800,000 number of
impacted host community
members.

LEBANON:

IRAQ:

855,172 registered
Syrian refugees.

245,953 registered
Syrian refugees.

1,500,000 estimated
total number if
Syrians.

245,953 estimated
total number if
Syrians.

1,500,000 number
of impacted host
community members.

231,938 number
of impacted host
community members.

JORDAN:
EGYPT:
131,235 registered
Syrian refugees.
500,000 estimated
total number if
Syrians.

665,834 registered
Syrian refugees.
1,300,000 estimated
total number if
Syrians.
520,000 number
of impacted host
community members.

808,480 number
of impacted host
community members.

Source: Own preparation based on data from UNHCR and the UN Regional Refugee & Resilience Plan.
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4. EDUCATION IN LEBANON AND SYRIA. THE DIFFICULTIES IN GETTING A
QUALITY EDUCATION

The war in Syria together with the political, economic and social instability that the region has suffered in recent years
has caused enormous pressure not only on the Syrian educational system but also on that of its neighbouring countries,
already overloaded. The arrival of the Covid-19 pandemic led to an increase in vulnerabilities and inequality, making
access to quality education even more difficult. Despite the efforts of both the international community and the national
governments themselves, it is estimated that between 3,2 and 3,6 million12 children at school age do not attend school
in the region13, of which 879,166 have refugee status, representing an increase of 5% compared to the pre-pandemic
figures. However, if we stop at certain countries where connectivity is more precarious and expensive, the increase has
been much greater. This is the case in Iraq (+21%), but also in Lebanon (+13%).

Syrian refugee children out of school, by
country.
Total number and percentage of school age children out
of learning, by host country, Course 2020/21.

Source: Own production based on data from the UNICEF and World Vision
‘No Lost Generation’.

Turkey 34%
412,927
Syria 37%
2,443,139

Lebanon 57%
348,326

Egypt 5%
2,303

Iraq 34%
23,211
Jordan 39%
92,399

THE TOUGH CONDITIONS OF EDUCATION IN SYRIA

94% of school-age children live in areas with severe, extreme
or catastrophic educational conditions.

One in three schools cannot be used because it has been
damaged, destroyed or houses displaced families.

31 schools are used for military purposes.

61 schools were targeted by attacks, leaving at least 42
children dead and 38 injured in 2020.

Source: UNICEF and World Vision ‘No Lost Generation’ initiative.

Covid-19 had a serious impact on the Lebanese educational system, which was already fragile and deteriorated by the
severe economic crisis.
12
13
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UNICEF & World Vision. (2021). Continued learning for all Syrian children and youth 2021. No Lost Generation.
Syria, Lebanon, Iraq, Jordan, Egypt and Turkey.

Children in first-shift schools are estimated to have received a maximum of 11 weeks of
education from September 2020 to April 2021.
The economic impact of the multi-causal crisis on Lebanese families has caused an exodus from private to public
education due to the need to redirect resources to the purchase of basic products and services. Public education is thus
facing a pressure beyond its capacity. All this despite the fact that in 2013, the Lebanese government implemented a
shift system to absorb the flow of Syrian refugee students14: Lebanese students attending in the morning and Syrians in
the afternoon. However, the Lebanese are now increasingly being prioritised in afternoon shifts, leading to even greater
exclusion of Syrian refugee children and youth.
The operation of the double-shift public educational system meant the exhaustion of the teaching staff, since it was
not accompanied by an increase in funds. A fatigue to which the loss of 90% of the value of their salary was added,
resulting in various teacher strikes a few months before the pandemic, which still continue to take place today.
It was in this state of lacking resources and overloading that the closure of schools due to the pandemic had a full impact,
forcing teachers to develop educational plans adapted to remote learning in a few days. The crisis highlighted some
teachers’ lack of training, for example, to adapt and develop on-line teaching materials, and also revealed difficulties in
ensuring the monitoring and support of their students. This sudden change of model also put great pressure on teachers,
who had to quickly acquire new skills initially without adequate support from the Lebanese Ministry of Education and
Higher Education.

REMOTE EDUCATION, A BIG CHANGE FOR TEACHERS

“

The closure of schools due to Covid-19 in March 2020 had different types of impact not only on our
students, but also on our staff and teachers. Despite constant messages of reinforcement and support
from JRS, teachers were concerned about the continuity of their jobs.
Teachers have been concerned about their students’ ability to learn and their capacity to give them
adequate distance education. Similarly, they were very attentive in case any of their students who had
passed, had passed the course automatically without the knowledge that corresponds to the course they
were doing.
Finally, they were also very concerned about the complexity of using different approaches to improve their
on-line teaching skills.

“

RAYHANA ITANI, JRS LEBANON
EDUCATION COORDINATOR.

You can access his full account by
scanning this QR code.

14
Due to a shortage of funding, the full registration of Syrian refugee minors was not achieved prior to the pandemic. 48% never went to school in the 20182019 academic year.
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In addition to the closure of schools, the pandemic has also had an indirect impact on education, in many cases forcing
children to drop out of school due to the need to collaborate with the family economy. These situations have occurred
especially among Syrian refugee families, since due to their vulnerability, and with almost 97% suffering from food
insecurity, they have been increasingly forced into harmful survival practices such as child labour or child marriage.

18% of Syrian refugee households in Lebanon declared in May 2020 that they
had taken one of their children out of school in the previous three months.

The child labour rate among Syrian refugee minors increased from 2.6% in 2019
to 4.4% in 2020.

Marriage has gone from causing the drop-out of 28% of Syrian adolescents and
young women between the ages of 15 and 24 in 2019 to being the main reason for
their dropping out, reaching 46% in 2020.

Source: Data from the ‘Lebanon crisis 2017-2021 Response Plan’ report and from the VASyR 202015.

All this has rocketed the percentage of Syrian refugee children not receiving any type of education in Lebanon from
44% of the total in 2019 to 57% in 2020 (348,326 minors). The main reason for this increase is the inability to afford
technological devices or adequate access to the Internet (high price of data packages). Thus, it is calculated that after the
closure of schools, 65% of school-age students (6 to 17 years old) could not follow remote education.

THE RATES OF STUDENTS WHO WERE ABLE TO CONTINUE EDUCATION REMOTELY INCREASED BY AGE

12%

17%

17%

23%

those aged between
3 and 5 years.

those aged between
6 and 14 years.

those aged between
15 and 17 years.

those aged between
18 and 24 years.

Source: VASyR 202017.

The digital divide has exacerbated educational inequalities also between men and women. In a region where more than
half of the female population does not have the internet or a mobile phone, girls have suffered a serious setback in their
access to education. At the same time, on-line education has increased their housework and care work by keeping them
at home even after the lockdowns. Furthermore, children in single-parent families have had more difficulty following the
lessons on-line due to a greater lack of financial resources, but also because the mothers did not have the knowledge or
the necessary time to support them.

UNICEF, ACNUR, World Food Programme, & Inter-Agency Coordination Lebanon. (2021). Vulnerability Assessment of Syrian Refugees in Lebanon 2020
(VASyR 2020).
16 y 17
Ibid.
15
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Regarding access to primary and secondary education, the impact of the characteristics of each region must be highlighted.
While Beirut, a very important and urbanised governorate, leads both rates, Beqaa, an area with a large number of informal
settlements, is at the bottom. What’s more, although the data are limited, it can be said that, following the trend of recent
years, both in primary and lower secondary education there is gender parity with the same number of refugee boys and
girls enrolled. However, it is in upper secondary education where the number of women has plummeted as more and more
parents are resorting to marrying their child daughters in the face of harsh economic conditions18.
In addition to all these problems, Syrian families have to face the educational difficulties that come with adapting to
the Lebanese curriculum. The main obstacle is the language barrier, since the Lebanese curriculum is bilingual, with
several subjects taught in French or English, unlike what happens in Syria where everything is taught in Arabic. This fact
conditions and hampers refugee student learning, which can trigger an academic delay from the beginning and prevents
their relatives from helping them. This perception of the parents regarding the quality and difficulty of education directly
affects school attendance19.
On the other hand, many refugee children have suffered a prolonged time out of school during their flight from Syria and
have missed a school year. To alleviate this educational deficit, since 2015 the Lebanese Government has developed
special accelerated learning programmes with condensed primary education curricula. However, organisations such as
Human Rights Watch20 have reported that in the last two years no programme has been carried out and that during the
pandemic no remote education option was offered to the 6,500 children who were enrolled.

SCHOOL-AGE SYRIAN REFUGEE CHILDREN

Total number
of children

LEBANON

Number of
children in
education

625,222

666,491

620,706

608,884

2017

2018

2019

2020

350,340

357,558

344,497

260,558

6,916,438

6,260,000

6,569,799

6,582,079

2017

2018

2019

2020

4,227,513

4,003,850

4,185,458

4,138,940

Total number
of children

SIRIA

Number of
children in
education

Source: Own production based on data from the UNICEF and World Vision ‘No Lost Generation’.

18
International Rescue Committee & Lebanon Protection Consortium. (2021). Working children in crisis-hit lebanon: exploring the linkages between food
insecurity and child labour.
19
There are families who took their children out of school a few months after enrolling them because they felt the curriculum was too difficult for them.
Norwegian Refugee Council. (2020). The Obstacle Course: Barriers to Education for Syrian Refugee Children in Lebanon.
20
Human Rights Watch. (2021, March 26). Lebanon: Action Needed on Syrian Refugee Education Crisis. hrw.org.
https://www.hrw.org/news/2021/03/26/lebanon-action-needed-syrian-refugee-education-crisis
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THE DIMENSIONS OF THE RIGHT TO EDUCATION IN LEBANON IN TIMES OF
PANDEMIC21

A CCESSIBILITY

School temporarily closed, including sports and
recreational fields, school dining rooms, and
counselling and support services. Schools and social
centres remained closed from then until May 2021,
when they began to progressively reopen.
The universities, secondary schools and teacher
training centres closed temporarily.
Inhabitants of rural or remote areas where the majority
of the refugee population lives, without access to online education due to limited or non-existent access
to the internet.
On-line education requires a smartphone, computer
or television, a technology that many refugee families
do not have.

A DAPTABILITY

Educational programmes and didactics in general
have been standardised with virtualisation and have
lost flexibility.
Assessments and tests have not been adequately
adapted to virtual environments and it has been
difficult to monitor each student’s academic progress.
Confinement has weakened the protection that
schools provide for girls and adolescents, increasing
the risk of sexual and domestic violence and early and
forced marriages.
The extra-academic processes and measures to
support and protect the vulnerable have been
reduced or lost.
The momentary or permanent interruption of
services that give education an integral dimension
such as school meals or psychosocial care services
The information available on attendance, enrolment
and remote learning options during 2020 has been
very limited. This will make it very difficult to evaluate
the transition to the remote educational model and
the effects it has had.

A FFORDABILITY

Cuts in spending in education, which has been
redirected to other items of public expenditure and is
causing:
The dismissal of teachers
The delay in or non-payment of salaries to thousands
of teachers
Lack of textbooks and other learning materials
The design and planning of educational programmes
has been suspended or slowed down.
On-line education has meant the need for a
technology that many families cannot afford and has
created an additional barrier for many.
The construction of new schools, and repairs and
extensions to existing has been stopped. Furthermore,
the Beirut port explosions in August 2020 affected
163 schools and at least 85,000 students.

A CCEPTABILITY

The curriculum has been reduced by at least 50%
and to “essential content”, which will worsen student
progress rates and educational inequality will become
even greater.
Support for people with disabilities and with special
educational needs has been suspended and they have
not been able to access remote education on equal
terms since the government’s educational response
plan to Covid-19 did not include specific indications
for them.
The teaching materials are not pedagogically adapted
to virtual education.
Teachers are not trained for virtual or distance forms.
This has placed added pressure on teachers, who are
often s

This classification is also known as the 4Aes and follows General Comment number 13 of the United Nations Committee on Economic, Social and Cultural Rights
(CESCR).

21
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THE DIFFICULTY OF REMOTE EDUCATION FOR POOR STUDENTS

Farah is a seven year-old second grader at JRS Mikseh
Education Centre in Bar Elias. Her family fled Syria
because of the war eight years ago and arrived in Lebanon
where they applied for asylum. In March 2020, she had
to stop attending school due to the closure decreed by
the Lebanese government. She was still able to continue
studying over the phone.
Despite the sudden change, Farah’s experience has been
positive. She adapted quickly and regularly followed her
classes via WhatsApp every day from 10:00 to 14:00.

“

Learning with the phone, without going to school was difficult for me at first because I didn’t have what I
needed. My mother was also worried. However, after a few weeks it was easier to use it because I used
the videos and some applications every day, Farah explains.
It was a huge challenge for both Farah and her mother, Nada, and her sister Leen because they only
have one phone at home and had to take turns. However, the biggest challenge was having electricity
and the Internet:

“

I often had to ask the tutors and the school principal to send me all the materials again when I lost the
internet connection or the electricity. They were very kind and patient with me. They answered all my
questions about any lessons we missed, says Nada.

Farah was able to manage her timetable and pace with her mother and tutors’ help. It didn’t take long
for her to figure out how on-line learning works. However, she still misses her tutors and friends at
school and she is very excited about going back and seeing them again.

Farah, Nada and Leen are fictitious names used to maintain confidentiality.
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“
“

5. THE CHANGE FROM THE CLASSROOMS TO LEARNING OVER THE TELEPHONE
IN THE SCHOOLS OF THE JRS IN BEQAA

Education is the first right to be interrupted in emergencies and one of the last to be recovered. As a multiplier right
par excellence, it opens up an infinite number of possibilities, as recognised by international law. Its limitation in an
unprecedented context such as the one we are experiencing in a global pandemic closes the door to endless possibilities
for the future and shows us that, in any emergency, the order should be reversed: education should be the last right to be
interrupted and the first to be recovered.

How to harmonise the restrictions and health measures essential to tackle Covid-19 with the necessary
guarantee of the right to education, the continuity of the learning process and the protection and
comprehensive development of Syrian refugee children in Lebanon?
In February 2020, the first cases of Covid-19 were confirmed in the country. On 15 March 2020, the government decreed
a state of health emergency, the general confinement of the population in their homes and the closure of schools,
universities and any business or activity not considered essential.

© JRS Líbano

In the Beqaa Valley boroughs of Bar Elias and Baalbek, JRS runs six schools where, until March, the official Lebanese
curriculum was taught face-to-face for Syrian students between the ages of 5 and 17 (primary education up to eighth
grade). These schools protect their students in all respects: educational, health and food, following JRS’s commitment to
a comprehensive approach that demonstrates how schools are essential not only to enhance learning but also to ensure
students’ proper development, with a positive impact on the family and finally on society itself.

14

How to address this emergency that has occurred in an already complex context of humanitarian
care? How to maintain the protection and comprehensive care provided to children and adolescents
from the classroom and school environment?
With the six schools closed, the options available to adapt the JRS pedagogical model were analysed from the availability
of technology among the refugee population, the parents’ participation and the capacity of the teaching staff.
It was decided that the best alternative was to adapt the contents of the school programme to a format that could be
shared via the WhatsApp mobile application, considering, on the one hand, the large number of students who could have
access to this platform and, on the other, the general lack of other devices (computers).
From then on, the JRS schools transferred to the remote educational programme, the school administrator and/or tutors
creating 77 groups for a total of 1,861 students (879 boys and 982 girls), in which parents were also present.
Given the complexity of the situation, JRS sought to facilitate access to and the quality of on-line education as far as
possible. Thus, at the beginning of 2021, internet SIM cards were distributed among the students’ families and, on different
occasions, the class timetable was adjusted to promote the lowest possible drop-out rates. They were also in contact via
WhatsApp to combat absenteeism and school drop-outs, conducting awareness-raising sessions on the importance of
education, and monitoring cases in which conditions might force this.
On-line teaching was based on the teachers’ dissemination of pedagogical material through videos, voice notes and
images. The students did the tasks at home and sent them through the application to the teachers for review. Specifically,
it was the tutors who shared the lessons once they had been supervised and approved by their coordinators.
Classes were held via WhatsApp from Monday to Friday from 10:00 a.m. to 2:00 p.m., giving two subjects each day for
all courses. These four hours of on-line learning per day were comparable to 3,75 hours of learning on a typical face-toface school day before the pandemic.
“What’s more, due to the spread of numerous items of fakes news in the Beqaa Valley that generated a lot of confusion
and posed a danger to the health of the population and the social stability of the communities, the team of social workers
carried out awareness sessions via WhatsApp. 100% of the students enrolled on the remote education programme were
reached, as well as their parents, and sessions were held on child protection, prevention, response and useful information
was given regarding Covid-19, the promotion of hygiene, values, prevention of violence, importance of education, selfesteem and other types of psychosocial activities. These groups remain open permanently and allow participants to share
their doubts and concerns with the professionals, in addition to being a very effective channel of communication and
contact between them.

5.1. THE ADAPTATION OF THE METHODOLOGY TO GUARANTEE AN ACCESSIBLE
AND RELEVANT EDUCATION
The remote education model enabled 70% of the students enrolled in JRS schools to continue their on-line learning
throughout the year. The degree of active participation of this student body is remarkable, since half worked regularly
throughout the distance course thanks, among many other factors, to the greater closeness they had with their teachers.
On the other hand, only one out of every five students who continued their education on-line dropped out before the
end of the course. It is likewise important to note that 30% of the students who attended a JRS school in March 2020,
never joined the on-line education model and were left out of the education system for more than a year with the serious
risk of demotivation and definitively dropping out of school that this entails. Even so, these families were supported by
JRS with food baskets, school supplies and winter kits, maintaining contact with them for their children’s enrolment in the
following year.
Among the main reasons preventing this transition to on-line learning is the limitation of easy access to the family
telephone or a good connection and the students’ difficulty in understanding the material in digital format, which in some
cases led to families to request a return to face-to-face.
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5.2. THE SUPPORT AND PARTICIPATION OF FAMILIES
Parental support and participation has been a key element in keeping students in schools. Their level of participation varies
from one family to another, however, with the emergence of Covid-19, teachers have noticed that the level of parents’
commitment has increased. On-line education has brought families closer to the reality of teachers and the difficulties
they usually face.

“

“

We realised that the level of parents’ involvement influences the level of students’ participation in classes.

Source: Focus group with teachers. Bar Elias, 8/04/2021.
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In general, parents’ participation is greater the younger the student body, with 12 and 13 years of age being the threshold
beyond which parents are not as involved. This may be related to family educational beliefs and the opinion that, in a
situation of economic difficulty, from pre-adolescence minors can already work to collaborate in maintaining the home. In
such a situation, schools’ psychosocial personnel have been working closely with the families through telematic groups
on WhatsApp in order to raise awareness on the importance of education and achieve the parents’ greater commitment.

“

On the other hand, the poor educational level and, in some cases, some parents’ illiteracy prevented them from helping
their children or monitoring them at home. Many parents do not have a sufficient level of English so it is a challenge for
them to interact with the materials provided in this language. Which inevitably affects the quality of the learning.

“

We face difficulties in helping our children. My children come and ask me for help and I cannot support
them.

Source: Conversation in focus group with parents. Bar Elias, 8/04/2021.

5.3. TEACHER TRAINING
The sudden change in the educational model surprised both the students, the teachers and the rest of the staff of the
JRS schools, who lacked the resources or the sufficient training to provide the course remotely. For this reason, a training
programme on remote education techniques and tools was given throughout 2020, allowing 99 teachers to increase their
pedagogical knowledge on-line.

“

The training has improved our communication with parents and children. It has increased our experience
and we have grown professionally and personally

“

Source: Conversation in focus group with teachers. Baalbek, 7/04/2021.

A small group of teachers, school principals, and the pedagogical coordinators of Bar Elías and Baalbek initially attended a
training jointly designed between University of Saint Joseph (USJ) and JRS. This allowed the training to be given in cascade
a month later to the rest of the teaching staff by the pedagogical coordinators, resulting in 92% of the teaching staff
improving their teaching skills.
From there, the teaching teams adapted each teaching material to maximise the children’s understanding with the limited
technological resources available. The training received was not always useful because, at times, the tools and new
techniques proposed could not be applied due to the lack of technological means.
The lack of advanced mobile devices, laptops and tools on the part of many tutors affected video editing and recording
skills, especially in the early months of on-line learning. In the end, this obstacle was gradually overcome by preparing
simpler videos.
Technological limitations also required other types of training beyond those related to the environment or the knowledge
to be learned. Teachers were thus trained in other areas equally essential for the protection and emotional and healthy
development of the student body, such as those that improve both their emotional intelligence and other cognitive and
operational skills.
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On the other hand, the uncertainty and fear that the pandemic caused among the students made it necessary to give
training on psychological first aid focused on how to provide psychosocial support remotely, how to stay calm and how to
avoid and address student nervousness. These trainings came in addition to others that had been carried out in previous
years on post-traumatic stress syndrome, which equip the teaching staff with techniques and tools to deal with the
possible problems that Syrian refugee children face due to forced displacement.

“

As a former teacher, I found the new teaching methods difficult. Education systems have changed and
schools now place more emphasis on the emotional state of boys and girls. At first, I found it difficult to
adapt to this form of teaching.

“

© JRS Líbano

Source: Conversation in focus group with teachers. Baalbek, 7/04/2021.
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6. THE IMPACT OF THE TRANSITION TO ON-LINE EDUCATION

6.1. INCREASE IN SCHOOL DROP-OUT
Lack of Wi-Fi connections and frequent power outages made distance learning a challenge for many families. In an
educational system where neither the schools nor the students nor the families in situations of extreme vulnerability were
prepared for the change to on-line, connectivity and mobile devices played a fundamental role in access to and the quality
of the education. Many of the families who attended JRS schools had a single mobile phone for their three children, which
was a challenge in terms of coordination. In other cases, the only mobile phone in the family was the father’s, who took it
to work, which prevented his children’s on-line education.
Another reason that fuelled school drop-out was the lack of families’ trust in on-line education, which led to their rejection
and refusal to join WhatsApp groups. This had an irreparable negative impact on their children’s learning.
At the end of the 2019-2020 school year, the drop-out rate in JRS schools was higher among boys than girls, something
that was also the case before the pandemic. Specifically, 59% of drop-outs came among boys compared to 41% among
girls. Similarly, the percentage of girls continuing with the programme remotely is higher than that of boys (73% versus
67%).
Furthermore, it is particularly striking how boys are the ones who drop out most due to child labour (8% of boys compared
to 1% of girls), while girls are those who do so for family and/or unknown reasons (20% girls vs. 8% boys).

6.2. THE CONSEQUENCES IN THE LIVES OF GIRLS AND ADOLESCENTS
During 2020, JRS teams detected an increase in the levels of violence in the home and in the communities with the most
vulnerable populations (Bar Elias and Baalbek), as well as a deterioration in cases requiring psychological support. It is
possible to think, from the evidence, that girls, adolescents and women are the main victims of this violence because they
are women (many insisted on visiting the social worker, but due to the health crisis and the instructions of the Ministry
of Public Health, JRS was unable to provide this service). At the same time, figures released by the country’s Internal
Security Forces have highlighted gender-based violence, showing a 51% increase in calls received for reasons of domestic
violence since the start of the pandemic.
In JRS schools, the most common reason for dropping out among boys is the family’s return to Syria, while the main reason
for girls is unknown - 27% of cases are reported as an “unknown reason”. If we add “family reasons” and “others” to this,
the percentage rises to 37%. These reasons are believed to hide phenomena related to gender, such as early marriage,
child labour in the home or dropping out of school simply for being a girl.
It is known that during 2020 the rate of early and forced marriage in Lebanon increased and school personnel are aware
that there are parents who agree with this practice, however the lack of data prevents the size of the problem from being
precisely known.
In both 2019 and 2020, the number of cases open for psychological therapy among boys was higher than girls. However,
the drastic decrease in cases started for therapy in girls after the closure of schools in March 2020 is particularly
striking. While in 2019 a total of 303 cases were opened for boys and 247 for girls, in 2020, 208 were opened for boys
and only 92 for girls. A possible explanation for this data could lie in cultural dynamics, since girls’ movements are more
restricted and they are conditioned to spend more time at home than boys. That means that, perhaps, by force of habit,
they have been able to cope with the confinement better. However, it could also be because parents have a harder time
identifying mental health problems in girls than in boys.
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6.3. THE QUALITY OF EDUCATION AT RISK
Despite managing to maintain and strengthen the link between families and schools through remote education, as well
as instilling a certain sense of normality and progress, the change to on-line caused an irreparable loss of the benefits of
face-to-face school attendance.
The content of the curriculum was significantly reduced to that considered essential, since not all the content could be
adapted due to the channel’s limitations. Furthermore, the difficulty in detecting the students’ level of understanding
increased, among other reasons due to the limitation of body language, with the real effectiveness of on-line learning
still pending evaluation.
On the other hand, setting the appropriate grading system for the educational characteristics of the course was also
a challenge. Finally, unlike previous courses where the student body received three assessments (one per term), the
Ministry of Education and Higher Education established that in public schools only one assessment would be made (end of
2019) due to the impossibility of making the rest with the schools closed. This procedure was followed in the JRS schools,
since their teachers were also against conducting on-line exams as these failed to provide a transparent evaluation of the
students. Thus, during the months of remote education, students’ progress was measured by presenting tasks, viewing
videos, and responding to questions posed through WhatsApp groups.
This remote assessment highlighted the striking decrease in the performance of some students with high marks. This may
be explained by the fact that, in the absence of sufficient mobiles, families prioritised their brothers or sisters’ education,
considering that precisely because they had better marks, they needed it less.
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6.4. THE CHALLENGE OF GUARANTEEING SCHOOL FOOD TO MAINTAIN
COMPREHENSIVE HEALTH IN INFANCY
Before the pandemic, one out of every two students (388 million boys and girls) received school meals every day in at
least 161 countries of all income levels. By April 2020, 199 countries had closed schools and 370 million children suddenly
lost access to what for many was their main daily meal22.
The crisis that Lebanon has experienced in recent years has meant that, even before the pandemic, the coverage of
this type of programme was much lower than the average for upper-middle-income countries (58%). Specifically, it is
estimated that in 2019 only six out of 100 minors in Lebanon were on a school feeding programme23.
Families’ food security worsened with the emergence of Covid-19 and the closure of schools. Different needs studies24
carried out in the first weeks of the pandemic revealed that 63% of families did not have enough food for the following
two weeks. This percentage was much higher among people of Syrian nationality (83%) than the Lebanese community
(43%). Likewise, the needs analysis carried out by UNHCR25 in mid-2020 reflected that 57% of the people surveyed
established support in the purchase of food products as their highest priority, while 31% said it was their second highest
priority.
In JRS schools, the student body received a daily lunch until their forced closure in March. To counteract the suspension
of the school dining room programme and in view of the apparent decline in families’ ability to cover the most basic needs
such as clothing, food or the payment of housing rent, it was decided to distribute food baskets and winter kits among
the student body. Specifically, the food basket contains 73% of the daily calorie requirement, as well as the minimum
requirements for macronutrients and micronutrients. It includes a total of 17 products, including cereals, legumes, sugar,
oil, vegetables and dairy products; items that can withstand difficult storage conditions to prevent spoilage.
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The distribution of food baskets and winter kits provided significant support to Syrian refugee families. However, it is an
emergency solution and not sustainable over time, since the majority still lack a sufficient source of income to cover the
most basic food or housing needs. What’s more, these types of exceptional actions feed the feeling of ostracism of the
Lebanese population who see how, despite being in a similar situation, they do not receive any type of international aid,
thus damaging social cohesion26.

World Food Programme. (2020). The State of School Feeding Worldwide.
Ibid.
24.
International Plan. (2020). Need Assessment: Covid-19 in Lebanon.
25
UNHCR. (2020, April 30). Feedback from Refugees. Lebanon.
26
Sometimes, during the distribution of food baskets and winter kits, there were moments of tension with the local population that did not benefit from the
aid. Source: Agreement Follow-up Report.
22.
23
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THE VALUE OF GUARANTEEING PSYCHOLOGICAL SUPPORT TO STUDENTS

Ahmad*, 9, is a second-year student at the Al Nour II centre in
Baalbek and this is his second academic year at JRS. His tutors
describe him as an intelligent, calm and quiet student.
Before the closure of the school imposed by the Lebanese
government, Ahmad began to display a violent and irresponsible
attitude in the classroom, during breaks and on leaving school.
The tutors were surprised by the aggressive way Ahmad
treated his classmates, as it did not reflect his personality. At
the same time, his educational performance began to decline.
He was no longer turning in work as he used to and his marks
took a sudden drop.

In February 2020, Ahmad was referred to Aya, the centre’s social worker, who monitored his behaviour
in the classroom and in the playground. Aya addressed the reasons for his hostility and established
some ways to help him: she told him about the importance of expressing his feelings, addressed the
problems he was encountering with his parents and worked with him to control his reactions with his
companions. With the outbreak of the pandemic, the social worker continued to monitor Ahmad
remotely.
On-line learning and coaching had a good impact on Ahmad’s behaviour and performance. He started
helping his friends, explaining the videos and lessons on WhatsApp and once more handed in his work
on time. He showed interest and enthusiasm in the WhatsApp groups because he felt comfortable
controlling the screen and his participation and commitment were remarkable.
Ahmad wants the war in Syria to end so that he can return to his homeland. He wants to be a maths
teacher in the future and have a house of his own with a garden to play in with his sister.

Ahmad * is a fictitious name used to maintain confidentiality.

6.5. THE IMPORTANCE OF PSYCHOSOCIAL SUPPORT IN A CONTEXT OF REFUGE
AND HUMANITARIAN CARE AGGRAVATED BY THE PANDEMIC
Education, the school and the educational community as an element of protection take on a special relevance in the Beqaa
Valley area. Refugees see the school community as a safe place where their children, and themselves, can go, leaving
aside their harsh living conditions. However, with the closure of these socio-educational spaces due to Covid-19 in March,
this element of protection vanished, making it impossible to fully recover it despite the start-up of remote education and
psychosocial support.
The hardest and most direct psychological impact was borne by the school children who had to cope with the closure
of schools, many without understanding why. Confinement meant not only forced adaptation to on-line education, but
also a change in the emotional and psychosocial aspect that in most cases resulted in an increase in cases of anxiety and
depression; symptoms whose identification and treatment has been more difficult due to the social distance and on-line
form of education.
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The closure of the educational infrastructure also meant the loss of daily relating with peers, with a clear effect on the
students’ mental health. Similarly, it was shown how the lack of routine and structured activities that schools provide
creates negative feelings, including a sense of isolation, and has severe effects on their mental health, particularly for
those with existing needs for psychological support.
Psychosocial and mental health problems pose an increasing threat to the education of the children of refugee families.
In the context of protracted displacement and growing concern to meet basic needs, refugee children in Lebanon face
numerous pressures on their mental health and psychosocial well-being. These tensions increased with the emergence
of Covid-19 and the closure of schools. Furthermore, specialised mental health and psychosocial support services to help
children cope with these challenges are scarce in Lebanon and their demand has grown during the economic crisis and
pandemic.
With the sudden closure of schools, JRS designed a remote psychological care programme for the months of stricter
confinement, and a Mental Health and Psychosocial Support plan in each school or centre. One of the procedures outlined
by the protocol consisted of monitoring the most serious cases by telephone. This led to an irreparable loss of quality in
the service and was sometimes interrupted due to lack of mobile devices or coverage.
These telephone sessions were challenging, as the patient’s degree of confidentiality was lower and the therapist’s
assessment of progress and diagnosis became more complex. In the same way, achieving a climate of trust was an even
greater challenge, since body language played a very important role in its construction. Some training was therefore
necessary to adapt and outline this type of intervention.

“
“

It is very difficult to detect critical cases by virtual means with the absence of body language.

The phone is sometimes shared with the husband and children. We cannot know who is reading the
messages.

“
“

Source: Baalbek Centre social worker focus group. Baalbek, 07/04/2021.

Other actions of the programme consisted of distributing materials among families on how to psychologically combat
confinement, with special emphasis on parenting techniques to preserve the emotional state of both the student body
and the parents. WhatsApp groups created to provide remote education were used in schools for this.
Similarly, in JRS schools, social workers and psychologists were available to the student body every day of the year for at
least 8 hours a day. In 2020, a total of 300 cases were opened (208 boys and 92 girls) that required psychological assistance
and/or specialised therapy, 79% showing signs of improvement (165 boys and 72 girls) by year-end. Through specific or
continuous individual sessions and daily contact with teachers or principals, the cases that required psychosocial support
were identified and the most serious cases were referred to psychologists and, in exceptional situations, to hospitals.
The lack of response from other organisations to requests for referral of cases of protection (legal, health, child protection
or gender violence, among others) has been a challenge aggravated by the emergence of Covid-19. The pandemic has
meant, on the one hand, the interruption (momentary or permanent) of many services provided by other players in the
Beqaa Valley and, on the other, the saturation of their capacity to provide services with a demand that has intensified due
to the coronavirus or because of the serious economic crisis that the country is going through. All of this has prevented
the strengthening of the referral system, whether in legal, legal or health matters.
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7. CONCLUSIONS
The pandemic and the closure of schools in Lebanon have exacerbated a situation that was already difficult for Syrian
refugee children in the country. The pandemic put a fragile education system to the test, with a lack of resources
and a severely overburdened body of teachers. The educational crisis that has been generated in the country shows
the weakness of a system that, even before the pandemic, was not prepared to meet the educational needs of the
Lebanese population or the refugee population it hosts.

Humanitarian action environments are changing and demanding of agility and contextualisation in each case. For the
Syrian refugee population in Lebanon, the rapid adaptation to remote pedagogical models as a result of the emergency
caused by Covid-19 was an even greater challenge. The limitation of resources revealed the enormous digital gap
that exists as on-line education was considered practically the only possible alternative to closed schools.

The comprehensive education model that JRS and Entreculturas promote for Syrian refugee children in Lebanon
requires ensuring attendance in safe spaces in order to guarantee effective protection for and the comprehensive
development of children and adolescents. With the closure of schools and social centres, providing that protection
has been especially complex. There has been a regrettable situation of school drop-out that in some cases will be
definitive. However, and despite the great limitations, a different connection has been established between teachers
and students and their families. Thanks to WhatsApp, daily interaction has been achieved and the support of families
has been reinforced for the students who did enrol and remained on the distance course.

Schools have remained an important space of protection also for the community as a whole and not only for the
families of JRS students. This has made it possible for all the Covid-19 prevention and response work carried out in
schools to impact on fathers, mothers and the rest of society.
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The participation of families, and especially of parents, has been shown to be of vital importance in the educational
development of students in emergency contexts such as Lebanon. Their involvement in their children’s learning and
school work is key. The family commitment to the education of children and adolescents ensures that they remain in
school and can one day finish their studies.

A comprehensive education that includes the care and psychosocial development of the student body plays a
fundamental role in health crises such as the present. It is a key tool of protection and resilience that helps children
to better adapt to changes in context and to overcome their consequences.

The capacity of the humanitarian sector to adapt and respond to the context of the educational crisis is below what
reality demands and this translates into an increase in the lack of access, an increase in school drop-outs, the low
quality of education or the lack of adaptation to this complex situation.

Education is one of the sectors most affected by the absence of a strong nexus between humanitarian and
development interventions. Coherently addressing refugee vulnerability is an objective that is complicated by the
fact that education is not considered a priority in responding to emergencies.

We must reflect on schooling and education in emergencies with a gender perspective and act in consequence. By
reasons of gender, girls and adolescents are exposed to risks of sexual violence, forced marriages or the invisibility of
their needs such as those derived from mental health. The lack of information, data and reliable testimonies silences
reality, meaning that the true dimension of the problem remains invisible. For this reason, it is very important to improve
the instruments to carry out gender analysis and to work with the refugee population to raise their awareness, even in
situations like the current one where it is necessary to act quickly.
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8. RECOMMENDATIONS
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TO THE INTERNATIONAL COMMUNITY, HUMANITARIAN PLAYERS, MINISTRIES OF
EDUCATION AND OTHERS INVOLVED IN EDUCATION

We must address education in crisis situations such as the present as a fundamental human right, as a global public
good and as a basic need to the extent that through it people’s protection, health or nutrition can be improved.
We must build inclusive, resilient and flexible education systems that promote sustainable approaches to access and
quality and back equitable learning at all levels. It must be ensured that refugee children and adolescents have access
to quality education and develop basic, life and technical skills for greater learning, employment, active citizenship and
personal empowerment.
Emergency education must necessarily have more funding and be more diversified. However, financing for this
sector should come not only from humanitarian funds, but also from Official Development Assistance and multilateral
commitments.
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We must invest more resources in education since this is part of the solution and is necessary in addressing the
current health and social crisis, so that we can turn loss and trauma into catalysts of transformation for a better future.
It is necessary to establish adequate mechanisms of coordination to quickly and efficiently address the urgent needs
of refugee children and adolescents in host countries and who have been affected by the health crisis and the closure
of their schools.
Countries need to recognise that school feeding programmes are a crucial investment and broaden the concept of
education to encompass the health and well-being of children, paying special attention to providing equitable and
quality nutritional services in all schools, especially those that host the most vulnerable populations such as refugees.
For the construction of fair societies from the perspective of rights, it is of vital importance to reinforce the role of
Education for Global Citizenship in all communities involved in migratory flows. This implies its development both in
contexts of humanitarian emergency and in host societies.

TO COOPERATION AND HUMANITARIAN AID IN SPAIN
Cooperation funds must be increased, as the Spanish Government has stated, to 0,5% of GDP of aid by the end of the
legislature, advancing on the path of 0,7% and thus being able to effectively support those countries making greater
hospitality efforts and whose societies are beginning to suffer.
It must commit itself decisively to education as a fundamental pillar of emergency aid and to increasing its weight
within humanitarian action. For this, it is first necessary, to expand the humanitarian action budget to account for
10% of the total Official Development Assistance (ODA) and that, from there, at least 6% be invested in education in
emergencies, in line with recent practices in the European Union and the international community as a whole.
It must commit to institutional and financial support with multilateral funds that are addressing educational
emergencies such as Education Cannot Wait (ECW) and the Global Partnership for Education (GPE). We also ask that
the Declaration on Safe Schools and the Guidelines to Prevent the Military Use of Schools and Universities during
Armed Conflict be endorsed and applied.
It should promote approaching the nexus between development and humanitarian aid in the interventions that will
be supported to lay the foundations for integration, social cohesion and/or recovery of livelihoods of the population
affected by humanitarian crises and disasters.
It must incorporate the necessary gender perspective in interventions in emergencies and humanitarian aid, paying
special attention to the data and the reality of refugee girls and adolescents so that, from the diagnosis, planning,
execution and evaluation, their needs might be taken into account.
It must develop projects and programmes that prioritise supporting teachers who do their work in emergency settings,
working on the front line and ensuring that learning continues, often at the risk of their own health and well-being. It is
necessary to develop specific training programmes, with combined learning that allows their continuous professional
development, psychosocial support to cope with their own stress and trauma and that of their students, and that they
are adequately paid for their efforts.
It must support distance education projects and programmes that:
•
•
•

Improve existing materials for distribution by television, radio, SMS ...
Ensure that new and existing on-line platforms are user-friendly, accessible to children and young
people of different abilities and of high quality;
Develop on-line learning, including investment in technology devices and the development of on-line
platforms and materials.

It must raise the position of humanitarian aid within the global architecture of Spanish cooperation and establish
effective mechanisms for coordination and complementarity with decentralised cooperation and NGOs, especially
when setting up rapid response mechanisms. It must also improve aspects related to the importance of information
management and digitisation in humanitarian response.
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